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Abstract
This document is an action research project that studies a teacher’s growth to include two years
of classes and student teaching from Western Oregon University Master of Arts in Teaching:
Initial Licensure program. As a student teacher for high school business and technology classes,
the primary researcher wanted to ensure that she was continually improving her teaching skills
and best practices. Her experience in the classroom led her to the questions listed below in her
research to improve her teaching for current and future classes. An expanded version of the
primary researcher’s chapters includes philosophy of education, a literature review, research
methods, findings, and conclusions.
Three specific research questions that were analyzed through various data sources included:
observations, lesson plans and journaling. Observations encompassed perspectives of the
university supervisor as well as her clinical teacher. The three focus research questions were:
how has my lesson plan differentiation changed the more I have taught?; how does my teaching
reflect evidence based best practices?; how has my incorporation of culturally responsive
pedagogy changed since I started teaching?
By examining each question, her hope was to determine if she was increasing her differentiation
the more, she taught, that her teaching reflected best practices and her culturally responsive
pedagogy strategies were increasing.
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Chapter 1
Introduction
“Teach students, not subjects. teach readers, not books. teach writers, not compositions. teach
conversations where speaking and listening dance together. Teach for their future, not your
experience. give your love first, and your lessons will light the way to learning that lasts a
lifetime.”
Charles Youngs, Secondary Section
Philosophy of Education
My philosophy of education is about teaching to the student and not the subject. Students
learn differently and it is important to pay attention to the modality needs of each student. It is
paramount to listen to what my students have to say and plan my lessons accordingly, this is,
after all, their education. Students have a say in their education, and it is my job to show them
how information learned can be applied to real life situations by providing real world examples
in my classroom. To merge real life experiences in the classroom, I ask myself ‘Why am I
teaching this?’ and ‘How can it be used later?’ One way to incorporate this in my classroom is to
invite guest speakers who have relevant knowledge in the subject to speak to my students. This
allows the students to learn the material from firsthand experience and permits them to ask
questions for more information or clarification.
Another way to integrate this in my classroom is to utilize the news. Sand (2019) said,
They will always contain something you can connect to what you are teaching about.
Engagement raises the moment you bring current affairs into your classroom. Reading
about stories or situations that occurred helps students recognize the importance of what
they are learning and its effect on the outside world. (para. 7)
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Students need to be more informed and involved about local and national news and
understand the impact it has on their life, currently and in the future.
Sheltered Instruction for English Language Learners
I believe that all students deserve an education and should be treated with equity. What
this means to me is offering individualized support to students that address possible barriers,
such as language or socioeconomic challenges. This is a vast problem in our schools today,
especially with our English Language Learners. One reason this is so prevalent in schools is that
teacher’s do not have the proper training to meet the demands of our English Language Learners.
According to ColorinColorado:
English learners are more likely than any other group of students to be taught by a teacher
who lacks appropriate teaching credentials. As of 2000, 41% of U.S. teachers had taught
English learner students, but only 13% had received any specialized training on how to
teach them. (Gandara & Hopkins, 2020, para. 19)
When I started to attend grad school it was important to me to be able to educate all
students, which is why I am currently getting my ESOL endorsement from Western Oregon
University. I believe one of the most important lessons I have learned is how to teach English
Language Learners using Sheltered Instruction. Sheltered Instruction is where you integrate
content and language objectives. Students who are still learning English will not understand the
content if they do not understand the language. What this means to me is simplifying my
discourse to make class content comprehensible and then gradually make their language more
complex, without sacrificing the quality of my instruction or depth of comprehension (Brown
University, n.d.).
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There are several strategies that can be used in Sheltered Instruction. A vital one to me is
using visuals, which are used to increase comprehension and can help with decoding. In addition,
modeling the steps of the assignment and/or showing them an example of a completed
assignment is necessary to clarify what my expectations are. I strongly believe in ‘I do, we do,
you do’ which applies to English Language Learners as well as non-English Language Learners.
Group work is also important because it engages the students and allows English Language
Learners to practice English in a more personal and casual setting with their peers. Incorporating
sentence frames in academic language, pre-teaching when possible and pre-teaching vocabulary
words is extremely important to me because it gives the student a solid start to the lesson instead
of having to catch up with unknown words or phrases.
Diversity
Another predominant strategy is to allow students to speak in their natural language. It
used to be that it was not allowed in the classroom, sometimes even in the schools and has been
proved to not be a conducive environment. I want to welcome my diversified students and learn
from them about their culture and traditions; they have as much to teach us as we do to teach
them. It is equally important to embrace and welcome diversity in my classroom and build an allinclusive atmosphere. I personally believe that everyone is welcome in my classroom and
encourage students to welcome inclusivity as well. As a high school teacher, it is our job to set
up our students for their next phase in life, which is young adulthood. My teaching must
effectively address and embrace the realities that come with living and working in a diverse
school, community, and country. I do not believe we should teach our children to ignore
diversity, we should teach them to embrace diversity.
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Classroom Behavior
Classroom behavior dictates your classroom’s environment, the ability for students to
learn and for the teacher to teach. I think this is one of the most challenging parts of being a
teacher, at least that is what my colleagues say. There are many suggested ways to make your
classroom positive. In my classroom I know the names of all my students, how to correctly
pronounce their name and if they would like to be called by another name. I am a selfproclaimed goofball and enjoy laughing and seeing my students laugh. Studies have shown that
students tend to learn more effectively when they are having fun. I believe laughter is a
steppingstone to getting to know your students and allowing them to get to know you. This leads
to being personable and sharing stories about things that are happening in my life and making
connections between my own experiences and what we are working on in class. This shows that
I am human, I make mistakes and I am not just a teacher lecturing them in front of the class,
again allowing for connections to happen between myself and my students. I keep an open-door
policy and realize this means I could have students in the classroom all the time, but if they feel
like they have a safe place to go, then it is worth it. I am an active listener inside and outside of
the classroom, which will create a more positive teacher-student relationship. According to Kelly
(n.d.):
Research shows that it is listening–really listening–to students that is critical to the
student/teacher relationship. Knowing their teacher is interested in what they are saying,
makes students feel cared about and emotionally connected to a school. Since research
shows that feeling connected is requisite to students’ motivation to learn, showing that we
listen is important not only as a matter of kindness but also as a motivational strategy.
(para. 2)
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Accommodations
It is important to have an all-inclusive classroom. Inclusive education values diversity
and the unique attributes each student brings to the classroom. Students with IEPs, English
Language Learners and diversity know they belong in my classroom and that I am excited for
them to be there. One of the ways to do this is to make sure to follow the student’s IEPs and
accommodate their needs. This includes giving them moving breaks in class, standing desks,
graphic organizers, student collaboration, recording lectures, giving extra time or decreased
workload, and allowing Chromebooks for taking notes. I provide guided notes, sentence frames
and vocabulary on all assignments and lectures. Guided notes are a great way to outline lectures,
audiovisual presentations, or readings. Guided notes are effective because they encourage equal
access to material while also improving student learning by arranging information and promoting
inclusions for both teachers and students. Sentence frames help students be more successful in
learning both content and academic language. They also provide students an opportunity to use
key vocabulary words while providing structure that could be higher than what they could
produce on their own (Herrmann, n.d.). Each student brings a different learning style to the
classroom. There are four learning styles or modalities that students learn by: visual, auditory,
reading/writing, and kinesthetic. As a teacher, the first step I take is to know the different
learning styles in my class and provide my students with a variety of learning experiences to
meet their needs. Some of the ways to do this is to allow students alternate ways of turning in
work, if it meets the common core standard being taught.
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Assessments
Formative assessments are not only necessary, but force teachers to pay attention to their
lessons and what is being learned. Formative assessments are about checking for student
understanding in an effective way to guide instruction, they are used during instruction instead of
at the end of the lesson. Formative assessments line up with INTASC Standard 6, which says
‘The teacher understands and uses multiple methods of assessment to engage learners in their
own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision
making.’ One way to do this is to include a rubric with every assignment, this tells the students
exactly what I am looking for in their work.
Summative assessments are a more formal assessment, often done at the end of the
lesson. While I believe that summative assessments have their place in learning, I am much more
interested in the knowledge they are acquiring throughout the lesson. Not only will this tell me if
my students are learning the objectives, I want them to learn, but also if I need to go back and reteach any part of the lesson. Throughout my career as an instructional assistant, I did not see any
teachers do any formative assessments. This makes me disappointed in the teachers and sad for
the students. I feel like they just get railroaded through lessons whether they learn the
information or not. I am not this kind of teacher, it is very important that they learn the
information and if I did a bad job teaching it, I need to re-teach it a different way for the students
to learn it. My job as a teacher is to teach to the students and not barrel through the curriculum
and mark that I did my job.
Formative assessments mandate that your lesson plans be flexible. If the students are
struggling through a specific topic, I need to re-teach it. So, I ask myself ‘is it necessary for the
students to do this much work to learn this standard in the lesson?’ ‘Can I lessen the workload
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and still maintain my learning objectives?’ Having flexibility in my lesson plans help facilitate
learning, allowing students to explore information through questions, ideas, and previous
knowledge. I am a strong believer in casual classroom discussions. I want to release some of the
control while keeping structure and allow students to have discussions that are not ‘mapped’ out
and expand their knowledge. This allows the students to have a voice and expand on information
I may not have even thought about. It also lets students learn from each other in a respectful
manner and teaches that it is okay to have a difference of opinion.
Best Practices
I believe that mistakes are not only positive, but I encourage my students to make them.
If they are not making mistakes, then they are not trying new things. I feel that I can help a
student better if they try to answer the question because I can see their sense of direction and
help them process the information to their way of thinking. I do this all the time as an
instructional assistant, I always encourage students to try and never say cannot, because together
we will figure it out. Some of my current students have really grown with this method in
teaching because they are not afraid to be wrong, embarrassed, or made fun of. I always try to
incorporate what they said into the correct answer as much as I can and then add another element
for them to think about. Not only do I encourage mistakes, but I believe in giving students
second chances. The goal is to teach the students and the best way to do this is to give frequent
feedback and allow them to fix the errors they made. They learn more by doing this, than just
getting a bad grade.
My mission as a teacher is to instill the beliefs in my students that they can be and do
anything. The words ‘I can’t’ are not allowed in my classroom, the words ‘I’ll try’ are. I strive to
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remove the words ‘I give up’ and instead teach that although it is hard and you might fail, never
give up.
I set high expectations for all my students, so they come to class engaged and excited to
learn. I encourage critical thinking that enables students to be an asset to their community and
their school. In addition, I prepare students for their next step after high school, to include jobs,
post-secondary schooling, and personal relationships. I give my students the opportunity to thrive
and become self-confident individuals who want to make learning a life-long process.
As an educator, I have a responsibility to model strong character traits, such as honesty,
respect, patience, fairness, unity, and perseverance. I treat every student with kindness, equity,
and respect, without showing favoritism or prejudice. Being an ethical teacher means providing
quality education and promoting emotional and cognitive development.
Being a good teacher is important to me because I care about my students and want to see
them succeed in life. As a high school teacher, we are one of the last ones to see the students off
into the ‘real world’ and we have a responsibility to our students, families, and community. To
do this, I make sure to be a positive role model, advocate for my students, involve families as
often as possible and diversify my instruction to teach all students.
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Chapter 2
LITERATURE REVIEW
Purposes and Objectives for the Literature Review
My purpose in this review of the research was to discover how teachers and researchers
have looked at culturally responsive pedagogy. It is important to create an atmosphere, curricula,
and instructional techniques that authenticate and reflect on the diversity and experience of all
learners. It also conveys the message that educators value all students, and that multiculturalism
is a resource that should be utilized and welcomed in the classroom as an asset. Often students
face implicit bias because of their race, culture, or language. As a result, students are often
placed in special education or not challenged in their learning at all. Gentry (2009) of Jackson
State University claims that many tests are biased, teachers have lower expectations, and lack
communication with parents. He also states that many teachers have a lack of experience in
multiculturalism which results in ineffective teaching strategies. All these factors account for the
overrepresentation of minorities in special education.
I also searched for studies on high leverage practices. High leverage practices are the
fundamentals of teaching. High leverage practices help students learn important content and are
central to supporting students’ social and emotional growth. (Great Teachers, n.d.) Additionally,
because I studied my own practice and focused on best practices, I looked for studies that
indicated the kinds of instruction that are effective for best practices for business classes at the
middle and high school level and to see if there was any research on best practices in the
classroom.
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Procedures for the Literature Review
I selected literature for this review based on several specific criteria. Research on
business classes in middle and high school was included if it contained the following descriptors:
culturally responsive teaching strategies, multiculturalism, inclusion, diversity, best practices,
and inquiry based teaching. This search yielded thousands of relevant articles. To narrow my
findings and make them more specific to this research project, I then focused my review efforts
on articles that discussed culturally responsive pedagogy. From there, I looked for articles that
supported sub-themes that emerged from the major articles in my literature review.
To integrate the literature review, I developed a coding protocol and figures
corresponding separation of research into three major themes: 1) culturally responsive pedagogy,
2) evidence-based practices, and 3) best practices for business classes in middle and high school.
I read each article to determine how it fit within these broad thematic categories, and then,
through a process of reading and rereading for salient features of each study, I determined the
subheadings in the literature review. My intent was to start with a broad treatment of each theme
and then to systematically reduce broad understandings of pedagogy to specific understanding of
how these themes are present in research about teaching business at the middle and high school
levels. The sub-themes for culturally responsive pedagogy were: 1) culturally responsive
teaching strategies, 2) inclusion and 3) diversity. The sub-themes for high leverage practices
were: 1) social, emotional and behavior, 2) special education and 3) English language learners
(ELLs). The sub-themes for best practices for business classes in middle and high school were:
1) inquiry based classrooms, 2) providing timely frequent feedback and 3) using formative
assessments.
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Culturally Responsive Pedagogy
Culturally responsive pedagogy is an approach to school reform, and a movement for
equity, social justice, and inclusion. Banks (1995) has identified five dimensions of multicultural
education: (1) content integration; (2) the knowledge construction process; (3) prejudice
reduction; (4) an equity pedagogy; and (5) empowering school culture. Although each dimension
is conceptually distinct, in practice they overlap and are interrelated. They are used by school
districts to conceptualize and develop courses, programs, and projects in multicultural education.
Content integration is about educators using examples and content from a variety of cultures and
backgrounds in their teaching. There are frequent opportunities to integrate multicultural content
into different areas of study across subject areas and emphasizing unifying perceptions. This
allows for students to make connections focusing on relevant matter activities that can be related
to real-life, engages them in the material they are learning and changes the classroom to be allinclusive.
Knowledge construction process describes diverse instruction activities to support
students to recognize, examine, and determine how the implied cultural norms, frames of
references, viewpoints, and preconceptions of researchers and textbook writers influence the
ways in which knowledge is constructed. Ethnic content needs to be embedded in curricula and
changes need to happen to the school structure.
Prejudice reduction helps students to understand how to develop positive attitudes toward
different racial, cultural, and ethnic groups. There are several ways that teachers can reduce
prejudice in their classroom. One way that teachers can do this is to cultivate their awareness of
their implicit biases. Teachers are human, just like everyone else. Acknowledging that we are all
subject to biases builds a safer space to explore them more thoroughly and to take steps to
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combat them.
Equity pedagogy has been defined as "teaching strategies and classroom environments
that help students from diverse racial, ethnic, and cultural groups attain the knowledge, skills,
and attitudes needed to function effectively within, and create and perpetuate, a just, humane,
and democratic society” (Banks, 1995, p. 103). When teachers modify their teaching and use a
variety of teaching styles that incorporate all ranges of learning styles within various cultures and
ethnic groups, they are creating an equity pedagogy classroom.
Empowering school culture is created when the culture and organization of the school is
altered in ways that enable students from diverse racial, ethnic, and cultural backgrounds to
experience equality and equal status. This is done by facilitating the practice of multicultural
education by providing teachers with different opportunities for collective planning, instruction
and shared responsibility between the teachers and families to promote equality.
It is a fact that our schools are growing with a rapid increase of multicultural, ethnical,
economical, and linguistically diverse students in our classrooms. Culturally responsive
pedagogy is a student-centered approach to teaching students and incorporating all cultures to
achieve an all-inclusive classroom. This does not just include the classroom, it includes the
organizations of schools, policies, staff, community, and procedures. Many teachers come from a
middle class European background with little to no knowledge of other cultures. They often will
have their own implicit cultural biases and do not realize the amount of knowledge that can be
obtained through other cultures and embedded in the classroom. As a culturally responsive
educator, teachers need to reflect on the fears, biases and stereotypes about people who are
different from them. Once teachers can recognize these issues, they can start to be innately aware
of all the cultural enrichment opportunities that exist within their diverse students.
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Research Studies
This research study combined strands of complementary research literature, centered on
sub-themes. First, I discussed the sub-theme 1) culturally responsive teaching strategies because
this makes meaningful connections between what students learn in school and their cultures,
languages, and life experiences. Second, I considered research on sub-theme 2) inclusion
because all students have the right to a high quality education and need to have a sense of
belonging in the classroom, the school, and the community. Finally, I looked at research on subtheme 3) diversity because all students can learn from other people from a variety of
backgrounds and cultures in the classroom. This allows for a more comprehensive understanding
of the subject being learned.
A Review of Research on Culturally Responsive Teaching Strategies. Culturally
responsive teaching strategies aim to teach multicultural learners by linking content with
students’ culture and background. For teachers to create a culturally responsive classroom they
must establish inclusion, develop a positive attitude, enhance meaning and foster confidence. To
successfully do this the teacher needs to use culturally responsive teaching strategies. This
involves empowering students so they will want to share their feelings and thoughts, understand
the students' learning needs, and integrate diverse work into the lessons (Guido, 2017).
Gloria Ladson-Billings pioneered the notion of culturally responsive teaching. She saw it
as a way to increase students’ success by integrating their cultural background in the classroom.
More and more schools are integrating culturally responsive teaching into their education
system. Schools are starting to understand that culturally responsive teaching is not only good for
multicultural students it is also a powerful tool to teach all students. Educators have determined
that this type of teaching raises expectations for all students, it helps students feel valued and
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empowered, it builds cultural competence and works well with Universal Design for Learning
(UDL) (Educators, 2020).
There are several ways that teachers can incorporate culturally responsive teaching into
their classroom. One of the most significant ways is to get to know your students, because this
will not only help build a relationship, but it will give you an opportunity to assess their learning
and adjust your teaching to their needs. Another example is to use real-life examples when you
are teaching, this will help the students be able to relate to the content being taught. An
additional strategy that is successful is to bring in guest speakers with different backgrounds.
Guest speakers bring context, excitement, and passion to the topic they are speaking about which
can engage the students to want to learn more (Guido, 2017).
Finley (2019) from Edutopia talks about how culturally responsive teaching can be used
to recognize implicit bias from educators. Implicit bias is having a specific attitude or associating
stereotypes towards another person without intending to do so. Finley talks about a study by
Cherng (2017), for example, found that “math teachers perceive their classes to be too difficult
for Latino and black students, and English teachers perceive their classes to be too difficult for
all non-white students.” In English, these biases lower the affected students’ “expected years of
schooling by almost a third of a year.... The effect of being underestimated by math teachers is
−0.20 GPA points” (Finley, 2019, para. 2). One strategy of culturally responsive teaching that
can be used to lessen implicit bias is to have open, honest, and respectful class discussions. This
is the one of the first steps that should be taken to achieve an all-inclusive classroom and end
implicit bias in our schools. Through conversation the students and the teachers can achieve a
deeper understanding of their own implicit bias. This can help create a more positive
environment and help bias become a thing of the past (Brennan, 2019).

15
A Review of Research on Inclusion. Inclusion is the act of integrating all students in the
classroom. This means that all students, regardless of a disability or language barrier have the
right to be included in all school activities, interact with peers of all abilities and the opportunity
to develop friendships with all students. Research tells us that having an all-inclusive classroom,
students with disabilities and language barriers learn more. This is because students gain literacy
skills from their peers, have increased communication and social skills and more friendships.
Having an all-inclusive classroom is not just what is best for the students, it is also the law.
According to the U.S. Department of education (n.d.) the Individuals with Disabilities Education
Act or IDEA became a law in 1975. IDEA “is a law that makes available a free appropriate
public education to eligible children with disabilities throughout the nation and ensures special
education and related services to those children” (About IDEA, n.d. para. 1).
One way to do this is to use Universal Design for Learning (UDL). UDL is a way for
teachers to think differently about how they teach and how students learn. By changing this way
of thinking it gives all students an opportunity to succeed. The goal of UDL is to use a variety of
teaching methods and remove any unnecessary barriers so that all students can be successful in
the classroom. There are three main principles of a UDL framework for teachers to follow in
their lesson plans and assessments. The first one is representation, which is just offering
information to your students in more than one format. Students learn using different modalities
and should be given those opportunities for different formats. The most common format has been
a textbook, however because of Covid-19 textbooks are being phased out to allow for more
online learning platforms. Other formats can include audio, video, and hands-on learning. This
gives the students choices to use whatever material is their best learning strength. The second
one is action and expression, which means giving the students a choice in how they show they
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have learned the material. Not everyone is a great test taker or can speak in front of the class and
not all students have access to materials to do a project. If students can choose to take a
pen/pencil test, present their learning information orally or a project like a diorama to show they
have met the learning standards it sets them up for success instead of hindering the ability to
demonstrate what they have learned. The third format is engagement. Engagement is one of the
most important parts to students learning. The more engaged they are, the more they will
remember the material. Educators need to find multiple ways to motivate their students, this can
include giving students a voice in their learning or creating opportunities for group work. This
can be as simple as students giving a thumbs up or thumbs down if they understand the lesson
(Morin, 2020).
Another important part of inclusion, specifically to literacy is having the teacher design
different options for learning. One example is to provide students with a lot of different options
for reading, not all students read at the same levels and teachers need to have a variety of books
in their classrooms. This does not just include beginner to advanced books, this should include
fiction and non-fiction, illustrated, chapter and graphic books (Eredics, 2019). Another format
for the classroom is having the teachers integrate technology in their classrooms. There are many
stigmas about using technology because of limited screen time, however we live in a world
where technology is at the forefront of everything we do. In fact, as I write this, a pandemic is
currently happening and many schools in the United States are learning virtually with
technology. Other ways that technology is a benefit is that students can collaborate on activities
in and out of the classroom and allows the students a way to engage with the content.
A Review of Research on Diversity. Diversity is about understanding that each student
brings unique experiences, cultures, and backgrounds into the classroom. This is one of the most
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underused assets that teachers have, but do not use. Students from different backgrounds and
cultures can bring a wealth of information in the classroom that can be used to teach the other
students and sometimes the teacher’s knowledge that they would have never known.
Having a diverse classroom and accepting different cultures and backgrounds means that
everyone can have an equal opportunity for success and access to information. An article in
Educational Leadership called As Diversity Grows, So Must We (Howard, 2007) suggested that
there are five phases to help educators transform into a diverse teacher. Phase 1 is about building
trust and to acknowledge the challenges of diversity in a positive, inclusive, and honest way. It is
important to start conversations that lead to school administration, staff, and students to increase
the awareness of diversity and embrace it. Phase 2 is to engage personal culture. This focuses
directly on the teachers building cultural competence - the ability to form authentic relationships
with people across cultures. Phase 3 is confronting social dominance and social justice. This is
stating awareness needs to happen for students that are in lower demographic and socioeconomic
groups. As teachers become aware of this gap, they can start to change the pattern of these
groups being underserved and focus on making the school system more equal to all students.
Phase 4 is transforming instructional practices. This simply means that instruction will be
changed to become more responsive to diversity. This requires looking at the outcome data and
creating new strategies designed to serve existing students whose current curriculum is not
reaching. Ways to do this is to form authentic and caring relationships with your students, design
curriculum to honor each student’s culture and life experiences and change instructional
strategies to meet the diverse learning needs of students. Educators must respect each student and
have high expectations for all learners. Phase 5 is to engage the entire school community. One
example of this is for the school district to provide training to all employees on how to create an
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inclusive climate for students and families. Training will help educators gain cultural
competence skills to produce a diverse environment in the school community.
High Leverage Practices. High leverage practices are the fundamentals of teaching or
the core set of everyday practices that teachers should follow to make a difference in students'
learning. There are many ways that teachers can incorporate this in their teaching. The following
is the list that Teaching Works (n.d.) suggest of high leverage practices for teachers to follow:
1. Ways to lead a group instruction are to teach social behaviors, teach cognitive and
metacognitive strategies to support learning and to increase strategies to promote active
engagement.
2. To explain and model content, practices and strategies teachers must teach cognitive
and metacognitive strategies to support learning, teach social behaviors, use explicit
instruction, and provide intensive instruction.
3. To elicit and interpret individual students' thinking, teachers must use strategies to
promote active student engagement and provide positive and constructive feedback to
guide the students' learning.
4. To diagnose common patterns of student thinking and development in a subject-matter
domain, teachers need to purposefully design instruction toward a specific learning goal,
and to adapt curriculum tasks and materials so that learning goals can be achieved.
5. To implement norms and routines for classroom discourse, teachers must establish a
consistent, organized, respectful learning environment and teach social behaviors.
6. To coordinate and adjust instruction during a lesson, teachers need to provide scaffold
support.
7. To specify and reinforce productive student behavior, teachers need to provide positive
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and constructive feedback to guide the students' learning, as well as to conduct functional
behavior assessments (FBA) to develop individual student behavior intervention support
plans (BIP).
8. To implement organizational routines teachers need to establish a consistent,
organized, and respectful learning environment.
9. To set up and manage small group work teachers need to use flexible grouping and use
strategies to promote active student engagement.
10. To build respectful relationships with students, teachers need to establish a consistent,
organized, and respectful learning environment, as well as teach social behaviors.
11. To talk about a student with parents or other caregivers, teachers need to organize and
facilitate effective meetings with professionals and families. They must also collaborate
with families to support student learning and secure needed services.
12. To learn about students’ cultural, religious, family, intellectual, and personal
experiences and resources for use in instruction, teachers need to collaborate with
families to support student learning and secure needed services. They must also use
multiple sources of information to develop a comprehensive understanding of a student’s
strengths and needs.
13. To set long and short term goals for students, teachers need to identify and prioritize
long and short term learning goals and use assistive and instructional technologies.
14. To design single and sequences of lessons, teachers need to systematically design
instruction toward a specific learning goal.
15. To check students' understanding during and at the end of a lesson, teachers need to
use assessment data, analyze instructional practices, and make necessary adjustments that
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improve student outcomes.
16. To select and design formal assessment of student learning, teachers need to use
assessment data, analyze instructional practices, and make necessary adjustments that
improve student outcomes.
17. To interpret the results of student work, including routine assignments, quizzes, tests,
projects, and standardized assessments, teachers need to collaborate with professionals to
increase student success, use multiple sources of information to develop a comprehensive
understanding of a student’s strengths and needs and interpret and communicate
assessment information with stakeholders to collaboratively design and implement
educational programs.
18. To provide oral and written feedback to students, teachers need to provide positive
and constructive feedback to guide student’s learning and behavior.
19. To analyze instruction for the purpose of improving it, teachers need to use student
assessment data, analyze instructional practices, and make necessary adjustments that
improve student outcomes.
To be a successful educator, teachers need to follow the guidelines given by Teaching
Works. All the guidelines are practical and doable for any teacher, but these are especially
important for new teachers. The longer you teach, the harder it is to change your teaching style
and strategies, however if you were to implement them from the first day of teaching, then you
will be more set up for success to educate your students.
Research Studies
This research study combined strands of complementary research literature, centered on
the sub-themes. First, I discussed the sub-theme 1) social, emotional, and behavioral because
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educators need to be fluent in implementing classroom based positive behavior support. Second,
I considered research on sub-theme 2) special education because special education teachers need
to understand how to utilize the guidelines of high leverage practices. Finally, I looked at
research on sub-theme 3) English Language Learners (ELLs) because ELL teachers need to
understand the principles that can be incorporated into daily instruction.
A Review of Research on Social, Emotional, and Behavioral. The Georgia of
Education (n.d.) speaks of four different domains that have been identified as high leverage
practices. The first one is collaboration, the second is assessment, the third one is social,
emotional, and behavioral, and the fourth is instruction. I am going to focus on the social,
emotional and behavior high leverage practices.
High Leverage Practices (n.d.) speaks about four evidence based social, emotional, and
behavioral practices that are classified as high leverage. The first one is to establish a supportive
and consistent classroom environment. Consistency is important because students learn better
when they have a clear understanding of the classroom procedures. If students understand the
expectations and receive consistent feedback about their behavior, the students are in better
control of their actions (Newman, 2020, para. 4). The second practice is to provide high rates of
positive specific feedback to students. This statement specifically talks about specific feedback,
meaning the quality of feedback is more important than the quantity.
How the feedback is given matters more than how much feedback is given. Focused,
specific feedback helps students understand learning objectives, choose the best strategies
for the task, make course corrections throughout the learning process, monitor their own
learning, and determine where to go next (Holl, 2020, para. 13-14).
The third practice is explicitly teaching appropriate social behavior. Strategies that are most
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widely used are identifying the social skill that you want to teach, explain the importance of that
skill, model the skill, give examples, teach using guided practice and give independent practice
time for the students (Gould, n.d.). The fourth practice is using the logic of functional behavioral
assessment to guide individual student behavior support plans. Functional behavioral assessment
is assessment that measures a student's behavior in detail. This is important because the
educators will then try to find replacement behaviors for the problem behavior.
A Review of Special Education. High leverage practices in special education are basic
foundational practices that teachers should know and perform smoothly. Kansas University
(High Level Practices, n.d.) talks about four different examples. The first one is to establish a
consistent, organized, and respectful learning environment. When students have a role in coming
up with classroom rules and routines, they will be more engaged. Teachers will also be more
successful if they welcome different cultures, backgrounds, and linguistic diversity. The second
one is to use multiple sources of information to develop a comprehensive understanding of a
student’s strengths and needs. Ways that this can be done is by formative and summative
assessments, work samples, functional behavior assessment and information from families. The
third one is to teach cognitive and metacognitive strategies to support learning and independence.
Teachers should integrate self-regulation so that way students can learn to monitor and evaluate
their own performances. The fourth one is to collaborate with families to support student
learning and secure needed services. Teachers need to consider the students background,
language, culture, socioeconomic status to advocate for the needs of their students.
A Review of English Language Learners (ELLs). The Teaching Channel (Kwong,
2017) believes that English Language Learners can meet common core standards through
instructional methods that provide precise and deliberate scaffolding that will provide ELLs with
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the skills to engage and communicate meaningfully and authentically. They state that they follow
five practices that are the most effective high leverage practice for ELLs. Practice one is to
strategically plan and integrate focused academic language. Because language is an essential part
of literacy, students need to learn how to effectively communicate and be provided opportunities
to learn and to use academic language. Practice two is to teach students to analyze, write, and
create complex text. For ELLs to deconstruct complex text, they must first be taught the
necessary skills so they can apply those skills independently. Practice three is clarifying new
language and concepts using a variety of strategies and modalities. Teaching using different
strategies and modalities gives the students more support to learn content and language. Practice
four is to foster heterogeneity during integrated ELD. Students must feel that their thinking is
valued, this is done by the teacher fostering a culture of conversation in their classroom.
Conversations provide meaningful learning and an authentic way to interact in groups. Practice
five is to use formative assessment to inform instruction. Formative assessments are about
assessing the student during the lessons instead of after. By doing this you can gage the language
and content that they are learning and reteach those that are necessary.
Best Practices for Business Classes in Middle and High School. Taking business
classes in middle or high school is an elective. However, it can play a valuable role for students,
such as wanting to be an entrepreneur, accountant, or just learn how to do your own taxes.
Business classes can offer as much or as little as the students want out of it. Defining best
practices is more difficult than it sounds. When you look up the definition, most of the time you
will find different best practices to incorporate into your teaching. While I was looking, I found a
quote from Alber (2015) that really summed up what best practices are about in education. “We
teachers are standing on the shoulders of giants before us who have developed tried-and-true
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strategies by testing them out, reflecting on the outcomes, and honing those strategies over
decades or longer. And they work; they get results” (para. 3). There are many ways that this can
be done, Edutopia has suggested the following best practices in their classrooms by educators.
Check for understanding, often and in a variety of ways. Students do not learn the same as each
other and need additional strategies to show their understanding of what they have learned. Set
up the next activity while students are finishing up the current one, this makes for a smooth
transition with little to no downtime. Students are in the classrooms for such a little time, it is
imperative that the time in the classroom is spent academically. Design your lesson with
backward planning or understanding by design as we have learned it at Western Oregon
University. This includes three stages, stage one is to identify the results that are desired also
known as the big ideas. Stage two is to determine acceptable evidence and stage three is to plan
learning experiences and instruction (Mcdaniel, 2020). The last one that I feel should be in here
is for the teacher to model, model the assignment, behavior, and actions that you want your
students to act and treat people.
Best practices that I used in my business classes are the NBEA Standards, which is what I
aligned my lessons to. Business classes go by the NBEA Standards, which is equivalent to the
common core standards. I keep my students engaged and include relevancy of the subject to the
curriculum. I incorporated technology, multimedia and continued to grow as a student and as a
teacher.
Research Studies
This research study combined strands of complementary research literature, centered on
the sub-themes. First, I discuss the sub-theme 1) inquiry based classroom because this focuses on
what the students want to learn, not what we think they should learn. Second, I consider research
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on sub-theme 2) providing timely feedback because immediate feedback is information provided
to the student at the time of learning. Finally, I looked at research on sub-theme 3) using
formative assessments because this type of assessment focuses on assessing the student during
the learning which gives the opportunity to reteach if necessary.
A Review of Research on Inquiry Based Classrooms. Inquiry based learning is about
peaking your students’ interest and helps them develop excitement to learn. From the Academy
of Inquiry Based Learning, (Hammer, 2018) “inquiry-based learning, or IBL for short, is a broad
range of empirically validated teaching methods which emphasize (a) deeply engaging students
and (b) providing students with opportunities to authentically learn by collaborating with their
peers” (para. 2). The point of this learning is to get the students asking questions and thinking
critically. Hammer suggests using the following five strategies to build an inquiry-based learning
classroom. Number one is to not always answer the students, reply to your students' questions
with questions to make them dive deeper into the context. Furthermore, you can show your
students how to research the information and find it on their own. Number two is to spend more
time on projects and less time on lecturing. Project based can be the best way to activate the
curiosity that lies hidden within your students. Number three is to accept that no two classes will
be the same. Different groups of students learn in different ways and formats. The best approach
to this is to keep notes for each class so you can fill in the learning gaps in the upcoming lessons
for each class. Number four is to include time for reflection after every lesson. Reflection is an
important part of learning and that is how we grow as learners and educators. After students have
reflected, the teacher can modify lessons around the outcomes. Number five is to learn alongside
your students. In inquiry-based learning the teacher needs to let go of some of the control and
hand that over to the students. As you do this, encourage the students, allow for collaboration,
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communication, and participation. Step back and observe how your students are learning while
still setting a clear learning objective for them.
A Review of Research on Providing Timely Feedback. Timely feedback is important
to give your students the chance to understand and fix the mistakes they may have made in the
assignment(s). As a student, when I get feedback three weeks after I did the assignment I have to
reopen and reevaluate what I did to even understand the feedback, it has just been too long for
the feedback to have any impact on my learning. However, if I were given feedback right away, I
would understand it better and would have learned from it, or at least created some questions to
ask my teachers for clarification.
Feedback needs to happen while the learning is happening, not after. With this said, the
feedback needs to be specific to be productive. Marianne Stenger (2014) from Edutopia gives
five research-based tips for providing students with meaningful feedback. Tip one is to be
specific and as detailed as possible. Feedback like ‘good job’ or ‘not quite there yet’ do not tell
the students how to make it better or give any details whatsoever. Tip two is to give feedback as
soon as possible. Studies indicate that feedback given right away is more productive than given
later and students were able to comprehend the information better with faster feedback. Tip three
is to address the learner’s advancement toward a goal. The feedback needs to be clear to students
how the information they are receiving will help them achieve that goal. Tip four is to present
feedback carefully. Feedback can have a negative impact if it is taken the wrong way. This can
include students feeling too strictly monitored, learners interpret feedback that is meant to
control them, and could make them feel an uneasy feeling of competition. Stenger (2017)
suggests making it noticeably clear why you are giving the feedback and how it is meant to
compete against their own personal best, rather than each other. Tip five is to involve the learners
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in the process. Involving learners in the process of collecting and analyzing performance based
data is invaluable. By offering this data to the students they can start to create an appreciation for
their learning and can more easily identify their errors.
A Review of Research on Using Formative Assessments. Formative assessments are
assessing the students while they are learning instead of assessing them after the lesson. This is
especially important because when you assess the students during the learning process you can
recognize their level of understanding and reteach the information if necessary. Laura Greenstein
(2010) author of What Teachers Really Need to Know About Formative Assessment, discusses
how formative assessments are student based. It is centered on how the students receive the
information, how well they understand it and how they can apply it. Formative assessments can
track individual achievements, offer students an opportunity for improvement and take into
consideration each student’s needs and how to adjust the lesson accordingly. Formative
assessment is outcome based, it focuses on achieving goals rather than if the learning goal was
met or not. These assessments should focus on positive feedback as well as areas that need
improvement.
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CHAPTER 3
RESEARCH METHODS
Overview
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts such as
lesson plans, edTPA commentary, literature review, my recorded videos, and philosophy
statement as a means of data collection. I began with a review of action research principles to
establish the foundation for this study’s method of inquiry. Secondly, I reviewed the choices and
purposes of data collection that helped to highlight my instruction and means for searching for
improvement. Thirdly, I detailed my context for the study, methods of data collection protocols,
maintaining credibility and trustworthiness of the data, and acknowledged my limitations as a
researcher. Finally, I presented the procedures used for studying my practice, while providing
data and analysis that speaks to adaptations and adjustments made to my instruction as I
implanted this study.
Research Questions
My focus for this research was culturally responsive pedagogy. Specifically, I examined
culturally responsive teaching. This focus aligned with the following INTASC Standards for
teacher professional development: Standard 1: learner development, Standard 2: learning
differences, Standard 3: learning environments, Standard 5: application of content, Standard 7:
planning for instruction, Standard 8: instructional strategies, Standard 9: professional learning
and ethical practice, Standard 10: leadership and collaboration. Additionally, I considered how
studying my own practice in line with INTASC Standards could improve my own instruction and
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therefore, student learning. My purpose of the current study was to learn how to continue to grow
as a teacher and continue my scholarship. The research questions for this study were:
1. How has my lesson plan differentiation changed the more I have taught?
By examining this question, my hope was to determine if I was doing enough
differentiation in my lessons. Data was collected and analyzed from lesson plans, edTPA
commentary, and my philosophy statement in chapter 1. Data gathered from a focus on this
question was used to test how differentiated my lessons were in my teaching.
2. How does my teaching reflect evidence based best practices?
By examining this lesson, I hoped to learn that my teaching reflected evidence based best
practices. Data was collected and analyzed from lesson plans, edTPA commentary, and my
literature review in chapter 2. Data gathered from this question was used to determine how I can
improve my evidence based best practices in my teaching.
3. How has my incorporation of culturally responsive pedagogy changed
since I started teaching?
By examining this question, I hoped to learn how I can add more culturally diverse
strategies and assignments. Data was collected and analyzed from lesson plans, edTPA
commentary and my ESOL instructors. Data gathered from this question was used to determine
how I can improve my teaching by being mindful of all cultures.
INTASC Standards
INTASC Standards uphold the emphasis of education and describe what effective
teaching should look like to improve student achievements. These are important because it
empowers every student to take ownership of their learning. Teachers need to be able to
customize learning to accommodate students’ individual needs. Not only does the INTASC
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Standards focus on differentiation, but it also has a strong focus on application and knowledge.
INTASC Standards also concentrate on improved assessment literacy, and a collaborative
culture. I used these standards to improve my instruction and support learner success. In this
study I used almost of these standards, but the following are the standards predominantly used:
Standard 1: learner development, Standard 2: learning differences, Standard 3: learning
environments, Standard 5: application of content, Standard 7: planning for instruction, Standard
8: instructional strategies, Standard 9: professional learning and ethical practice, Standard 10:
leadership and collaboration. In my first research question on lesson plan differentiation, I used
Standard 9 that focuses on ongoing education as an educator and using evidence to continually
evaluate my teaching. I also used Standard 9 for lesson plan differentiation which is
understanding the individual differences of diverse learners, cultures, and backgrounds. This
standard also focuses on having an inclusive learning environment and empowers students to
meet high standards. My second research question was about reflecting on my teaching about
evidence based best practices and using Standard 9 as well. This made me reflect on thinking
about my classes and what my students need from me. My third research question was about
incorporating culturally responsive pedagogy into my teaching. This concentrates on Standard 3
which is about forming a learning environment that is accommodating to individual students and
collaborative learning. It also encourages positive social interaction, active engagement, and selfmotivation.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I used data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
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paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study. An action research project is a way for a teacher
to self-evaluate and critically reflect on their teaching that involves collecting and analyzing data
from their classrooms and using the results to improve their teaching and learning. (Wright,
2019)
Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues and provides answers
pertinent to the research questions. As Padak and Padak observe, “Any information that can help
you answer your questions is data” (1994). Therefore, I used a variety of data collection tools
related to my topic to ensure the validity of my results. Furthermore, I adhered to the following
four characteristics in determining the data I would collect for my study, 1) anonymity of
students, 2) comparison in data collection was built in so that the results could be judged against
themselves both before and after the intervention period, 3) aspects of performance to be
examined were identified prior to data collection so that the information was relevant and
connected to the research questions, and 4) a variety of data was collected so that different
aspects of the topic could be brought to light (Padak and Padak, 1994). Finally, because I was
studying my own practice while I was in the middle of said practice, I acknowledged the
“spiraling nature” of data collection in action research (Padak and Padak, 1994). By focusing on
data in connection to my research questions, my attention turned to other pieces of data that
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emerged in relation to my questions. These emergent data pieces were included as part of the
study as they had relevance to my research questions.
Because my research questions focused on how my performance as a teacher has
improved by researching differentiation, best practices, and culturally responsive pedagogy, I
chose to collect data that would provide information about how my practice and the interventions
I identified aligned with the research topic. The types of data I chose to collect are described
next.
First Type of Data Collected. The first type of data that I collected was through
observations. The type of data that I collected was feedback from my clinical teacher, field
supervisor and the videos I recorded for edTPA. This type of data is important because it shows
how I am differentiating my lessons, my student rapport and classroom management. I was able
to look at how I implemented the different data and ways that I could become a better teacher.
This type of data ties into my first question, which was ‘how my lesson plan differentiation has
changed the more I have taught’ because it shows if I am increasing differentiation strategies in
my lessons.
Second Type of Data Collected. The second type of data that I collected was through
analyzing my lesson plans. I wanted to know if my teaching history aligned with my lesson plans
and what changes I could make to reflect evidence based best practices. In addition to looking at
my lesson plans, I also looked at clinical teacher feedback, my edTPA and assessments that I
have given. By analyzing my data, I was able to identify areas where my teaching could be
improved with the realization of what that improvement could be. I reached this conclusion by
analyzing my lesson plans before I taught the lesson and after I taught the lesson to see how or
what I changed or could have changed to make the lesson more engaging and make sure the
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lesson is about teaching the learning target. Data that I gathered from this analysis was used to
determine how I can improve my evidence based practices in my teaching.
Third Type of Data Collected. The third type of date that I collected was journaling.
Journaling is an important way to track changes over time and feelings over the lessons. Through
journaling I was able to track my lesson objectives, assessments, classroom behavior and
student’s engagement. After each lesson that I planned, I then wrote how I felt about that lesson.
After I taught the lesson, I would then come back to my journal and write down things that were
good, things I could have done better and ideas for my next lessons. I was also able to analyze
how my lessons were written for differentiation and then analyze how I taught the lesson for
differentiation. This was the most enjoyable form of data collected because it allowed me to take
an outside look at my teaching and review it with a critical eye. This aligns with my third
question that is ‘how has my incorporation of culturally responsive pedagogy changed since I
started teaching?’ By examining this question, I hoped to continue to learn how I can add more
culturally diverse strategies and assignments.
Context of the Study. This research was conducted in a small school in Oregon on the
coast, serving grades 9-12. The size of the school has 469 students with 9th grade having 123
students, 10th grade with 120 students, 11th grade with 115 students and 12th grade with 111
students. Each department is different in size, for example language arts has 3 teachers, social
studies have 2 teachers, math has 3 teachers plus we have a choir, band, woods, culinary arts,
Spanish and business classes. We also have two special education classrooms and one life skills
classroom. The teachers work well together and collaborate often in their same department. My
mentor teacher is the business teacher, we only have one. I am also an instructional assistant at
the high school. I am going on three years, so I have a good relationship with all the teachers and
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staff. I get to work with students that many regular education teachers do not get the opportunity
to do.
Our female population for the high school makes up 49%, while the male is 51%. Our
ethnicity percentages are 73% for White, 20% Hispanic, 4% Asian, 2% Black, 1% American
Indian, and 1% Pacific Islander. The percentage of the school has 43% free lunch, 10% reduced
priced, and 47% students not eligible at all. The high school has 23 full time teachers, and the
pupil to student ratio is 18:1.
The classroom that I was teaching in was Future Business Leaders of America (FBLA)
because the school was still 100% virtual and the administration was limiting electives so that
the students could focus on their core classes. This was the only class available to me and I was
in the second term of their projects the students were creating. I had eight students in my
classroom, all A and B students since this was a challenging class and an elective. I taught
Monday, Tuesday, Thursday, and Friday for 50 minutes in this class. I did not have any
Emerging Bilingual, IEP or 504 students in my class. My clinical teacher is great and offered
experienced advice while also sharing his experiences as a new teacher and the fumbles he made
the first few years.
Participants
Because this study was designed using an action research approach, the main participant
in the study was myself, as the teacher. As my learning progressed throughout my student
teaching program, I became interested in several ideas that would help me to improve my
instruction. Ultimately, I decided to focus on the main research areas outlined in my research
question. To lend credibility to the results, I will share from my self-study of my practice, as it is
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important to describe my role in the classroom where I taught. In this section I focused on
describing my own classroom and my role as the teacher.
I have been in this specific classroom since the second term, which was in December
2020. I taught several mini-lessons on how to create a professional looking Google slide
presentation. I also taught several mini-lessons on how to sound and look confident in your
presentations. The students in this class are high academic achievers and have already had the
first term to learn how and what they are going to do their project on. Because of this, my only
type of teaching was those mini-lessons for Google slides and how to sound and look confident.
On the days that I taught, my clinical teacher was there but stepped aside and I took the class
from the very beginning to the very end. On the days where they just worked on their project, I
went into breakout rooms and did assessments on how their slides are looking visually.
My clinical teacher and I spent many hours going over what types of lessons I could do
and ways that I could do it. I took notes and then I wrote the lessons, created the Google slides of
what I was going to teach them and a plan of how I was going to do this. He never required me
to show it to him for approval, however I wanted it to be the best lesson for the students, so I
always sent it to him prior to teaching and used his feedback to make my lessons better.
I have had a great clinical teacher and he is great at giving feedback in a way that doesn’t
minimize what you were thinking. Another advantage I had was that I had no classroom
management problems because the students were so good. I did struggle with the topics because
they were things that some students already knew, and I wanted to keep all students engaged. My
clinical teacher gave me a great tip, lecture to the age. This class consisted of juniors and seniors,
so I taught about 15 – 20 minutes and then had the students go do what I just showed them,
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giving this an I do, you do model without losing the students because the lecture was too long, or
the engagement was not available.
How I Studied My Teaching
To answer my research questions, I did a lot of reading as a student at Western Oregon
University, and I have done some teaching observing so far. I have been an instructional assistant
at the high school for almost three years, so I get to do a variety of teaching strategies.
My lessons were designed to engage the students to the fullest possibility. I modeled how
to do the different tasks in Google slides and then I had the students go and do those tasks. I then
went into breakout rooms and talked to each student to see if they had any questions or
clarifications. I was able to do this because I only had eight students in my class. I found that this
type of teaching works very well because the students do not get bored of listening to the teacher
just speak. Because this class is completely virtual, our entire lessons depended on technology.
However, my specific lessons would require technology anyway because it focused on how to
change theme/background in edit master. This was done in Google Slides so that the visual aid
they create would be completely unique. I taught how to change fonts, record on Screencastify,
snip pictures and apply and design this on their presentation slides. In addition to writing the
lessons and talking to my clinical teacher, I also kept a journal, a before the lesson thoughts and
feelings and then an after the lesson thoughts and feelings. This allowed me to see the changes
that I should have made, or what worked well or even if I did a good job on differentiation and
then I could apply that data into my next lessons. I really enjoyed teaching these students and the
one piece of data that I do not seem to see a lot is using the students as data themselves. Not
necessarily the assessments but having a conversation with them about the assignments and if
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they had any suggestions for me being a new teacher, making it personal to them and listening to
what they have to say.
Credibility
Validity and reliability are important aspects of social research and can be accounted for
in a variety of ways (Torrance, 2012). Both validities, the quality of being logically sound, and
reliability, the degree to which accuracy can be considered dependable, are components of
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of
qualitative research is grown through a “confluence of evidence” that includes multiple types of
data (p. 110). Validity of research is one component of providing credibility and can be done
through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe, and
Neville (2014) explain that one method of triangulation is method triangulation which includes
using multiple methods of data collection. This is like Eisner’s method of structural
corroboration (1991). Eisner (1991) also believes that getting input and opinions from others in
the same field serves as a means of consensual validation. This helps to further demonstrate
credibility.
In my research, I used multiple methods of data collection. These different methods
served as method triangulation based on the explanation from Carter et al. (2014). The methods
of data collection were through observations from my clinical teacher and my field advisor,
lesson plans and journals. This allowed me to analyze the data through differing means to ensure
that I was correctly interpreting the data, as well resulting in “a broader understanding of the
phenomenon” (Carter et al., 2014, p. 546). In addition, to further strengthen my credibility, I
also used member checks to provide a form of consensual validation. These member checks were
conducted with the assistance of my member check team.
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Chapter 4
PRESENTATION AND DISCUSSION OF FINDINGS
Overview
The findings within this Action Research Paper tracks the changes I have made while
student teaching from September 2020 to June 2021, while attending Western Oregon University
obtaining my Master of Arts in Teaching with a Business and ESOL endorsement. My focus on
data collection contained mostly qualitative data and a nominal amount of quantitative data. I
collected and analyzed the data to better answer my three research questions. My three questions
that I collected data on was:
1. How has my lesson plan differentiation changed the more I have taught?
By analyzing the data about lesson plan differentiation, my hope was to discover if I was
doing enough differentiation in my lessons. I collected data from lesson plans, edTPA
commentary, and my philosophy statement in chapter 1.
2. How does my teaching reflect evidence based best practices?
By examining the data regarding how my teaching reflects evidence's best practices. I
collected and analyzed data from my edTPA commentary and my literature reviews in chapter 2.
3. How has my incorporation of culturally responsive pedagogy changed since I started
teaching?
To examine this question, I collected and analyzed data on how to add more culturally
diverse strategies and assignments. I collected data from lesson plans, edTPA commentary, my
ESOL instructors and my ELD clinical teacher. The main purpose of collecting and analyzing
data was to study my own teaching and answer the three questions above. I did not use any
student work samples or comments, so approval through IRB was not necessary. The three

39
classes that I taught and collected the data were from Business Leadership (FBLA), and an ELD
class. Since this is an elective class, the students ranged from freshman to seniors. ELD is not an
elective, but the class I was in did range from freshman to seniors as well.
As I began to collect and analyze my data, it was important to me that my reasons for
doing this was to improve my own instruction and continue to grow as a teacher and be a lifelong
learner. To do this, I looked at the INTASC Standards, specifically Standard 9. This states that:
The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her
choices and actions on others (learners, families, other professionals, and
the community) and adapts practice to meet the needs of each learner.
Tying this in with my philosophy of teaching, I was able to see the importance of becoming a
lifelong learner and continually growing in my profession to be a better teacher.
I analyzed data from three different sources. The first data I collected was from
observations. The type of data that I collected was feedback from my clinical teacher, field
supervisor and the videos I recorded for edTPA. The second data I collected was used from
analyzing my lesson plans. I wanted to know if my teaching history aligned with my lesson plans
and what changes I could make to reflect evidence based best practices. The third type of data
that I collected was through journaling. Journaling is an important way to track changes over
time and feelings over the lessons.
To review the data, I first had to organize all the information and put it in their different
groups. I did this by creating folders and putting the information in the appropriate folder. I then
assigned a color to each research question and then placed the color to the corresponding
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evidence found in each research data group. I decided to organize chapter 4 based off my three
research questions:
1. How has my lesson plan differentiation changed the more I have taught?
2. How does my teaching reflect evidence based best practices?
3. How has my incorporation of culturally responsive pedagogy changed
since I started teaching?
I then added subsections to each section regarding the different types of data collected
described above.
Data Analysis of Research Question 1
My first research question was, “How has my lesson plan differentiation changed the
more I have taught?” I wanted to make sure that my data was aligned with the INTASC
Standards. I looked at Standard 7, “The teacher plans instruction that supports every student in
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, crossdisciplinary skills, and pedagogy, as well as knowledge of learners and the community context.”
I then kept looking as I wanted something a little more detailed about differentiation. Standard
7(b) says, “The teacher plans how to achieve each student’s learning goals, choosing appropriate
strategies and accommodations, resources, and materials to differentiate instruction for
individuals and groups of learners.” As I looked through my data and started to analyze it, my
focus was making sure that it aligned with Standard 7(b).
Observations. I collected observations from my field advisor and my clinical teacher. I
believe that this is a good representation of how my teaching was progressing. Having formal
and informal observations is a great way to gain insight in how I am teaching and what I can
improve. I specifically focused on how my lesson plans' differentiation has changed the more I
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have taught. Specifically, I was looking for tailoring instruction to meet students' individual
needs. I was looking at my content, process, the learning environment, and assessments. I chose
to use six different observations that were done by my clinical teacher and my field advisor. The
six lessons observed took place between winter 2021 and spring 2021. I read each commentary
twice and highlighted areas that talked about differentiation. My first Winter 2021 Business
Leadership formal observation by my clinical teacher mentions:
Differentiation ... albeit you did not have diverse learners (504, IEP) in this class.
I liked your forward thinking about having a plan to meet these needs in
future classes. Nice. Small group collaboration is a good teaching strategy to be
able to indirectly assist those students who may not be identified as struggling
learners.
This class was Business Leadership and consisted of eight students. Business Leadership
class is an honors class, and these students were high academic achievers. I did not have any 504,
IEP or Emerging Bilinguals in this class, nor did I have any struggling readers. Each lesson I
wanted to incorporate more differentiation in my instruction. My Winter 2021 Business
Leadership second formal observation from my field advisor mentions, “Kimberly uses verbal
and visual instructions, along with probing questions to engage all learners regardless of their
learning needs or styles.” Analyzing this data gave me a confirmation that I was getting better at
differentiation.
I wanted to keep looking at my observations, ones that were done a little more recently to
make sure I am on track with making differentiated lesson plans. I looked at my Spring 2021
Digital Media formal observation from my field advisor, which mentions, “Differentiation Kimberly utilized both verbal (explanations) and visual (modeling, posting criteria lists)
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communication for all students throughout the lesson.” Ways that I differentiated included
putting detailed written instructions on their Canvas page, modeling the steps, and showing three
examples of completed work. I then gave the students some ideas on what their 5x5 storyboard
could look like and walked around the room confirming clarification of what they should be
doing. This observation confirmed that my lesson plans are increasing in differentiation the more
I teach because I continually add more visuals each lesson taught. I did this by making sure my
lessons were on Canvas and the actual lesson was recorded and can be watched again if the
students need it. I presented ideas through both auditory and visual means as well as observing
each student by walking around and checking for understanding. Figure 1 shows examples of
how I differentiated the lesson.
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Figure 1
5X5 Storyboard

Note. A photo of lesson plans for 5X5 Storyboard.
Lesson Plans. I used four different lesson plans from the Business Leadership class and
one from the ELD class. The lessons in the ELD class are much slower; each unit can take one to
two weeks to teach. The lessons I used range from the date of January 28, 2021 to May 3, 2021.
These lesson plans have been used for the edTPA and formal observations in my Business
Leadership class and my ELD class. On the week of January 18th, I spent about ten hours talking
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to my clinical teacher about the mini-lessons I was going to teach. We talked about different
subjects and ways to model the lessons. This was important data for me to analyze because I was
able to come back and look at what each lesson plan would include. Figure 2 is an example of
one of the rough notes that I took while planning for lessons with my clinical teacher.
Figure 2
Lesson Notes

Note. A photo of notes taken for lesson planning.
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Figure 3 was a slide I created to change the master theme in Google slides. This was
important because it truly customized the students’ theme of their Slides and would almost
ensure that another competitor’s slide presentation looked like theirs.
Figure 3
Master theme

Note. Slide in my lesson of how to change your edit master theme
Figure 4 is a slide that shows how to change the slides from the pre-set slides in Google.
There are only about 15 different ones, and it was definite that another student would have the
same theme as theirs and would not stand out as much.
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Figure 4
Theme change

Note. Slide in my lesson to show how limited the pre-set themes are.
Figure 5 is a slide that shows how to change the background in Google Slides. Showing
the students this, they could change the colors to solids or gradients, allowing them even more
options to customize their slides. In addition to using one of the preset colors, they could also
customize the color or use an image.
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Figure 5
Background change

Note. Slide I created for this lesson showing students how to change the background.
I then wrote the lessons and had him look at each one; I revised the first lesson three
times before I taught it. I wanted to make sure and use different teaching modalities to try to
reach and engage all student learners. Each lesson consisted of a full class period
of 50 minutes. It was important to me to be the best student teacher I could be, so I always had
my clinical teacher look at my lessons and revise based on his suggestions. I learned a lot by
doing it this way, because I ended up writing a ton of lessons, even though I did not teach them
all. This was a great way to see how my differentiation grew with each new lesson I revised.
With regards to the research question, I did notice growth from my original lesson plans to the
finalized ones that I taught. I observed this by looking at all my lesson plans and reading each
one. I then perceived how each one had more differentiation than the last lesson plan. By the
time I did my last lesson for my data analysis, I was including videos and replacing text with
pictures on my slides that I could. I also did a Kahoot pre-assessment game and included slides
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with a recap of what we have learned and the relevance of the lesson. I taught all the lessons via
Google slides because the school I was at was 100% virtual learning. I shared the slides through
Zoom and on their Canvas learning platform page. Figure 6 shows slides from my first minilesson that I taught. This was the very first lesson I created on Google Slides and is very basic
without any differentiation or modalities.
Figure 6
First mini-lesson.

Note. Google slides from my first mini-lesson.
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Figure 7 shows slides that I created from one of my last mini-lessons. As you can see, I
have added color, what we have learned so far, why we are learning this as well as visuals.
Figure 7
Last mini-lesson.

Note. Google Slides from my last mini-lesson.
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Figure 8 shows slides that I also created from one of my last mini-lessons. In these slides
I gave the students a pre-assessment Google form. I also changed the colors and underlined the
major point I was trying to get across.
Figure 8
Last mini-lesson.

Note. Google Slides from my last mini-lesson.
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Figure 9 shows slides that I also created from one of my last mini-lessons. In these slides
I used visuals to display filler words instead of typing them out. I also showed a short YouTube
video that is animated and talks about how to present a good presentation.
Figure 9
Last mini-lesson.

Note. Google Slides from my last mini-lesson.
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Figure 10 shows slides that I also created from one of my last mini-lessons. In these
slides I used visuals to display the information and put a cute and relevant picture on the slide for
a little humor. I also showed a short YouTube video that talks about projecting your voice for a
good presentation.
Figure 10
Last mini-lesson.

Note. Google Slides from my last mini-lesson.
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Journaling. I wrote notes in my journal before I wrote my lesson plans, after I finished
them and after I taught them. I wanted to make sure that my original intent of differentiated
instruction started the moment I had an idea for a lesson to the moment I taught it. As I started to
think about the learning objectives I wanted to teach, I followed the concept map in figure 11 for
differentiating. The following Differentiation of Instruction concept map allowed me to
determine the best direction to take for the students. It allowed me to regulate my content,
process, and product regarding my lessons. I can then decide which teaching strategies would
work best for differentiation of instruction.
Figure 11
Instruction Concept Map

Note. Differentiation of Instruction Concept Map.
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Data Analysis of Research Question 2
My second research question was, “How does my teaching reflect evidence based best
practices?” I wanted to make sure that my data was aligned with the INTASC Standards. I
looked at Standard 8(e), “The teacher provides multiple models and representations of concepts
and skills with opportunities for learners to demonstrate their knowledge through a variety of
products and performances.” This INTASC Standard talks about having multiple modalities and
giving students opportunities to demonstrate their knowledge. For example, giving students
multiple chances to correct their assignments based on my feedback as well as learning new
teaching methods and ideas in becoming a better teacher and a lifelong learner.
Observations. I looked at my second Spring 2021 formal observation from my field
advisor. He wrote the following:
Meaningful feedback throughout the lesson addressing tasks and/or assessments was
evidenced by Kimberly interacting with both the in-person students and those on Zoom
throughout the lesson. She would monitor and answer their questions pertaining to the
tasks or assessments they were working on (either at their desks or via Chat). One
example, "Good job on your action words too." One of the ways to show best practices is
to give good feedback to the students.
Studying my data through the different observations from my clinical teacher and my field
advisor shows that I tend to give a lot of feedback. In every single observation, both my clinical
teacher and my field advisor wrote detailed information on the feedback that I give the students.
Feedback is important because it gives the students a chance to correct and learn from their
errors.
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Lesson Plans. When I studied the data for best practices in my lesson plans, I specifically
wanted to determine if I was improving student learning by class discussions or group work. I
also wanted to determine if my lessons were matching up with the Common Core Standards, I
wanted them to learn. When I created my lessons, I used Universal by Design (UbD), which is to
create the assessment of what I want them to learn and then to create the lessons. I was also
looking to make sure that students were being engaged in the lessons and that they had lots of
opportunities to be active learners.
In one of my lessons from Digital Media the students are creating a 5X5 storyboard in
WeVideo. When I wrote these lesson plans, I wanted to make sure there were lots of
opportunities for the students to be actively engaged in their learning journeys. Because this is a
business elective class the work is always project-based, so we are actively engaged most of the
class time. As I look back on my plans, it’s all working collaboratively. Students worked in
partners to take videos of each other and then followed along on their computer on how to set up
their WeVideo account, upload the videos and start to trim them into 5 second shots to render
them together. Figure 12 shows the instructions that the students see.
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Figure 12
Storyboard introduction

Note. 5X5 Storyboard slide introduction.
I felt like my results may have been skewed since this class is project-based and always
engaging for the students. I then wanted to look at another class that was not project-based. I
decided to look at my ELD lesson plans and noticed that I made learning active in this class too.
This lesson was about predicting. I gave them examples of predicting questions, examples of
predicting answers and examples of predicting sentences. I then had the students work in groups
to write out examples of prediction questions, the next day was prediction answers. The students
then focused on groups of two writing down predicting sentences and then writing predicting
paragraphs. Looking at my first ELD lesson plan that I did this past Winter 2021, I have grown
tremendously in my best practices for my students because I have engaged the students, had
them work in groups and taught in small chunks so it is easier for the students and did lots of
review each day. Figure 13 shows a predicting paragraph two students wrote collaboratively and
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then read to the class out loud. This is an example of how I have made learning active for this
class. They even went above and beyond by creating pictures on the slide, which was not
required of them.
Figure 13
Predicting slide

Note. Example that two ESOL students wrote for the predicting assignment.
Journaling. Before I taught each lesson, I made a note in my journal of best practices to
include in my lesson plans. I wanted the students to be engaged, work collaboratively, and make
sure that my lesson objectives lined up with what I was teaching them. I also wanted to make
sure to offer encouragement and positive feedback on their work. After I taught each lesson, I
then took a look at my lesson plans and made notes to see if I was able to teach the lesson with
best practices and maintain encouragement throughout the lesson. Once I made the notes of what
I did well and what I could do better, I then put this information into a table that I created in my
journal that I could compare to each other. This allowed me to see that I was increasing my best
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practices throughout each lesson that I taught. Table 1 shows my notes in my journal for best
practices taught.
Table 1
Notes in journal

Data Analysis of Research Question 3
My third research question was, “How has my incorporation of culturally responsive
pedagogy changed since I started teaching?” I wanted to make sure that my data was aligned
with the INTASC Standards. I looked at Standard 9(e), “The teacher reflects on his/her personal
biases and accesses resources to deepen his/her own
understanding of cultural, ethnic, gender, and learning differences to build stronger relationships
and create more relevant learning experiences.” This is an ongoing learning process for me. In
order to become a more culturally responsive pedagogy teacher, I needed to unlearn my implicit
biases and focus on an equity centered classroom. For example, a teacher in another class at the
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school I am doing student teaching had the students do a sequencing paragraph. The teacher
wanted them to write about how to make a peanut butter and jelly sandwich, which a year ago I
would not have thought was a big deal. However, now I realize the implicit bias in assuming
everyone would know how to make a peanut butter and jelly sandwich. It seems like such a
minute detail, nonetheless, it is very important to understand that this is not being a culturally
responsible teacher.
Observations. I first looked at my formal and informal observations looking for a
category that talked about Culturally Responsive Teaching strategies. I noticed that it did not
have anything on the observation sheet that reviews Culturally Responsive Teaching strategies. I
specifically was looking for student-centered instruction, learning about individual students'
needs and being aware of my implicit biases in my lessons and teaching. I then examined the
observations again to see if I could find any feedback regarding this. Next, I looked at my ESOL
observation because it is a different format than the non-ESOL classes. It talks a lot more about
cultural backgrounds and inclusion. However, the way the observation is filled out is by the
clinical teacher assigning a number to the student teacher. Figure 14 shows that I received a
‘proficient to relative standards’, a score of 4 in ‘consistently exhibiting respect, understanding,
and sensitivity to cultural heritages and community.’ This tells me that I am teaching as a
culturally responsive teacher.
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Figure 14
ESOL observation

Note. Observation form from ESOL clinical teacher.
She did make a small note at the end, “Also, let's make sure we review at the end of the
lesson and include cultural perspectives if applicable.” We then had a good conversation about
how to do this in different lessons. This is one area I need to pay extra attention to.
Lesson Plans. After I looked at my observations, I then looked at my lesson plans. I
noticed that I differentiated to include all learners, but I really did not do anything specifically to
make my lessons culturally responsible pedagogy. I was specifically looking for ways that I
included all cultures from the students, and I did not have any of this in my lessons. I
differentiated by using sentence frames, modeling, and giving the students practice time. My
actions as a teacher showed several examples where I am a culturally responsible teacher. These
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examples included paying attention to my students and their needs, asking about their day and
showing interest in their lives, creating the building blocks of forming a positive relationship
with my students. I also did this by making learning engaging and activating student’s prior
knowledge from past work.
Journaling. When I started to look at my journals regarding being a culturally
responsible teacher, I first looked at what I wanted to teach in my notes before I taught the
lessons and then looked at my notes I wrote after I taught the lesson. It was important that I
maintained a culturally responsible classroom by including all students, giving students a voice,
and learning about who they are and what their learning needs are.
In my journals regarding being a culturally responsible teacher, I wrote down several
ways that I did this, specifically looking at after I taught the lessons. The different ways included
building positive relationships with the students, paying attention to the students' learning needs
and empowering students to share their thoughts. I also wrote down how important it is to have a
positive learning environment and a safe all-inclusive classroom. One of the ways that I check in
with the students is at the end of the class period. Because of Covid, we must sanitize our areas
for the last three minutes of class. While I walk around the classroom spraying desks, I have
informal conversations with the students. We talk about the weather, sports, weekend plans or
something I know that they are involved in. If possible, I try to find a connection with their
interests and mine. This is just one of the ways that I incorporate building relationships and
connections throughout the day.
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Summary
I chose to analyze my data in observations, lesson plans and journaling. I chose those
because I will be able to reference them often, even after I have graduated from the MAT
program at Western Oregon University. I also chose to focus on my three research questions:
1. How has my lesson plan differentiation changed the more I have taught?
2. How does my teaching reflect evidence based best practices?
3. How has my incorporation of culturally responsive pedagogy changed
since I started teaching?
By focusing on these research questions, I was able to do this action research project and see the
benefits that will reflect on my teaching. I will also continue to be a lifelong learner and am
grateful for the opportunity to do an action research project so that I could review the data and
make changes accordingly to become a better teacher. It was great to look at my growth and see
how far I have come in some areas and keep working on being successful in the other areas. I
will continue to look back at this information as a new teacher and monitor the growth I am
making as an educator.
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Chapter 5
DISCUSSION AND CONCLUSION
Overview
Once I reviewed my literature review and did chapter four on data analysis, I was able to
see the growth in my teaching efforts and the gaps that I still need to work on. I have improved
on differentiating my lesson plans, best practices and being a culturally responsible pedagogy
teacher. Without a doubt I know that I have a strong self-efficacy because even though I am new
to this field and I still have some learning gaps, I have a passion for the students and to see them
become successful adults. This passion far outweighs the experience that I have not yet achieved.
Writing an Action Research Paper based on my experiences, beliefs, and data has
allowed me to look more closely at my teaching. The following focus questions that I asked
throughout this paper has provided me a way to view this research in detail. Research question 1
asked, “How has my lesson plan differentiation changed the more I have taught?” What I was
specifically looking for is if I increased my differentiation in my lessons and teaching. Data was
collected and analyzed from lesson plans, edTPA commentary, observations, and my philosophy
statement in chapter 1. Looking back at my philosophy statement in chapter 1, I wanted to
determine if my teaching aligned with my philosophy of teaching. My philosophy of teaching
stated that I wanted to teach to the student and not the subject. Students learn differently and I
wanted to make sure that I was teaching in different modalities to engage all learners. As I
looked back at my observations, edTPA commentary, lesson plans, and my philosophy
statement, I was able to analyze my data and noticed that my differentiation has increased the
more I have taught.

64
Research question 2 asked, “How does my teaching reflect evidence based best
practices?” When I studied research question 2, I looked at my lesson plans, edTPA
commentary and my literature review in chapter 2. In my literature review I looked back at the
segment that talks about best practices in middle and high school. I was looking at the part that
talks about where I talked about designing your lessons backward. I looked at my lesson plans
and observed that each lesson plan I wrote, I did indeed plan the lesson by Universal by Design
(UbD) backwards planning. When I examined my assessments on the lesson plans, I noticed that
with each lesson I gave better feedback each time. I realized that my best practices were
increasing the more that I was teaching.
Research question 3 asked, “How has my incorporation of culturally responsive
pedagogy changed since I started teaching?” When I researched question 3, I wanted to make
sure I did not have any implicit biases and that I was including cultural and background
information for all students. Data was collected and analyzed from lesson plans, edTPA
commentary and my ESOL instructors. Data gathered from this question was used to determine
how I can improve my teaching by being mindful of all cultures. When I looked through the data
on my lesson plans and observations, I noticed there was a lack of intent of being culturally
responsible. My conclusion to this is that I need to make more of an effort to pay attention and
intentionally add culturally responsible materials and language. However, when I looked at my
journaling, I noticed that I had quite a bit of positive data to reflect that I have grown quite a bit
in personal and classroom interactions with the students. I did this by always making sure that I
pronounced the students' names correctly and respecting and trying to learn their native language
and customs, as well as finding similarities to start to build a relationship.
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This chapter will address implications of the action research, limitations to the study and
how my teaching will be affected moving forward.
Implications
Doing this Action Research Project was relevant to becoming a better educator because it
allowed me to assess myself as a teacher and reflect on qualitative research. This was noticeably
challenging at times, as I also work full-time and have three kids in school. But I did learn how
to take a step back and focus on the project at hand. This research project has shown me how
much I have grown professionally and on a personal level. I was able to reflect on my own
instructional strategies to improve lesson differentiation, best practices and being a culturally
responsible teacher. This allowed me to analyze my own knowledge about teaching and learning
through my own data.
Being able to take a detailed look at my teaching, I have discovered implicit biases,
discovered patterns, and a foundation of how to improve my practices. Looking back at my
lessons, I tried to think what I could change to make this an appropriate culturally responsible
lesson and to be honest because my assignments are project based that we model in class, I’m not
sure what I could have changed. This is something to always be mindful about when doing my
lessons. Through this paper I had to utilize information from the last two years of classes and
implement that knowledge into one location. I am certain that I want to continue to be a lifelong
learner and grow every year as a teacher to be the best I can be. To determine how to be the best
teacher I can be, I had to look at chapter 4 and my research questions. These questions really
should be asked of myself on a regular basis to determine if I am growing and learning as a
teacher. The three research questions are:
1. How has my lesson plan differentiation changed the more I have taught?
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2. How does my teaching reflect evidence based best practices?
3. How has my incorporation of culturally responsive pedagogy changed
since I started teaching?
I will continue to look at my lesson plans to make sure I am differentiating them to teach
to all students. I will regularly reflect on evidence based best practices and be aware of what is
and what is not best practices in teaching. I will also reflect on my teaching and make sure that I
am being culturally responsible and always check to see if I can do more to make all students
feel safe and inclusive in the classroom.
Limitations
Over this past year, as a cohort and a student teacher we have had severe limitations.
Schools closed March 2020 and we had to scramble how to teach from home to students who did
not want to be there. This year, our school formed a routine that worked well as we continue to
do virtual teaching. This impacted us because we were not in the classrooms, our experiences as
student teachers were very limited on what we could and could not do. I taught lessons on Zoom
and it was tough doing that to a screen with a bunch of black boxes and not one student making a
peep. We were not even sure if they were even there. This turned out to be another limitation
because we were talking to black boxes, it was almost impossible to engage the students in the
lesson. In March 2021, my school went into hybrid learning, where we taught students at home
via OWL and in the classroom at the same time. This was an added challenge to student
teaching, and I know it was very stressful for my clinical teacher, I often felt bad for the extra
responsibility I gave him when times were already tough. This was also difficult to build
relationships with the students because they only attended in person learning two days a week
and we taught the class and Zoom at the same time. Another limitation to students going to
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school two days a week is that many often chose to take a five day weekend instead of showing
up on Zoom for their two virtual days. So, instead of the students getting four days of schooling,
they only received two and it took extra time to play catch for those students and was not fair for
the students who came to school regularly.
In the beginning of this school year, we had to learn many new platforms that we could
teach from, all digitally because we were virtually teaching. We learned how to use Canvas,
Zoom and Edgenuity which was a limitation to learn because it was in addition to still teaching.
Another limitation this provided was that it all relied on the internet, both the teachers and the
students. The students and I often lost our connection and had to spend time reconnecting to the
Zoom page. This was hard for those students who already had a challenging time doing virtual
school online.
An additional limitation for me was having to go back and look at my classes for the last
two years and try to remember what articles and books would be relevant to be used in my
research paper. I do wish we could have had a fillable sheet that we could have put this
information on as we took those classes while the material was still fresh in my mind.
Furthermore, another limitation was difficult was not being able to collect data on the students
because of the circumstances.
Conclusion
In conclusion, by writing this Action Research Project, I was able to take an in-depth
analysis at my teaching practices and get a clearer picture of how I can improve my lesson plan
differentiation, best practices, and become a better culturally responsible teacher. I wanted to
find if I differentiated my lesson plans, and I could do better at this. Differentiating my lesson
plans is important because it would mean that I am able to teach to all students at all levels.
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Becoming a best practices teacher means that I am giving my students the best learning
environment that is possible. I also wanted to make sure I was a culturally responsible teacher
because I want all students to feel safe and have a sense of belonging in my classroom. Looking
back at my lessons plans, observations and journals I was able to see my growth and have an
unclouded vision in continually analyzing my teaching practices to become a better educator.
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